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Buckingham Park Primary School

Vision: Learning together. Learning for Life

Mission: Buckingham Park is a safe, vibrant place of learning where children engage enthusiastically with a

stimulating and challenging curriculum. All individuals will be valued and enabled to grow and achieve academically, socially and emotionally and develop the skills required for successful future lives in a rapidly changing society.
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1. Purpose

1.1 At Buckingham Park Primary School, we believe that behaviour should be considered within the context of social, emotional and mental health needs, and that inclusion and equity must be central to this policy. We take a proactive, rather than reactive, approach to behaviour management, identifying the causes of the problem and understanding how we can remove barriers that are preventing children from being their best. We encourage all staff to be curious about behaviour, and respond in a way that focuses on the feelings and emotions that might drive a certain behaviour, rather than the behaviour itself.

2. Policy and Legislation

2.1 This policy is based on legislation and advice from the Department for Education (DfE) on:

· Behaviour in schools: advice for headteachers and school staff 2022
· Searching, screening and confiscation: advice for schools 2022
· The Equality Act 2010
· Keeping Children Safe in Education
· Suspension and permanent exclusion from maintained schools, academies and pupil referral units in England, including pupil movement 2023

· Use of reasonable force in schools
· Supporting pupils with medical conditions at school
· Special Educational Needs and Disability (SEND) Code of Practice
In addition, this policy is based on:

· Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard and promote the welfare of its pupils

· Sections 88 to 94 of the Education and Inspections Act 2006, which requires schools to regulate pupils’ behaviour and publish a behaviour policy and written statement of behaviour principles, and gives schools the authority to confiscate pupils’ property

· DfE guidance explaining that maintained schools must publish their behaviour policy online

3. Aims

3.1 We aim to implement a whole school evidence informed approach to help children regulate their behaviour. We aim to:

1. Place relationships first, always striving to foster and strengthen these between staff, children, parents, carers and members of the wider school community

2. Create a calm, safe and supportive environment which enables children to experience success in learning and be their best

3. Encourage prosocial behaviours and feelings

4. Develop children’s sense of belonging, identity and achievement

5. Help children to become supportive, responsible and independent members of the school community, who are able to self-regulate and self-reflect

6. Define what we consider to be antisocial behaviour, including bullying and discrimination (including cyberbullying, prejudice-based and discriminatory bullying)

7. Empower staff to confidently respond to unsocial and antisocial behaviours in a fair and consistent way

4. Restorative Approach

4.1 In line with our vision and values, we foster a culture of restoration, encouraging all children to reflect on their behaviour and resolve conflicts with greater independence as they progress throughout the school.

4.2 Restorative practice involves helping the child think through their behaviour, its consequences and what they can do to make it better (see appendix 1).

4.3 Through self-reflection and restorative conversations with peers and adults, children can develop the values of empathy, perseverance, independence and collaboration.

4.4 If a pupil in our school has been negatively affected by someone’s behaviour, adults will ensure that each child’s right to be heard is respected and the situation is resolved fairly.

4.6 We recognise that each child has different circumstances and that different/additional resources may be required to secure equitable solutions (see appendix 2). Therefore, in some circumstances, depending on the needs of the child/children involved, the consequence for one child may be different to another. This is to enable the child to better understand the impact of their actions. For example, some children may need additional reflection time, a one-to-one conversation with an adult, or an alternative reflection record.

Restorative Language

4.5 When our pupils find themselves in conflict or upset, we will act with curiosity and ask them to reflect using the following questions (which are printed on cards and carried by staff on their lanyards):

· What happened? Has this happened before?
· What were you thinking and feeling at the time?
· How has this made other people feel?
· How can we make this right?
· How can we do things different in future? (See appendix 3)
4.6 Most situations can be dealt with by working through these questions. The aim here is that the outcome is fair for everyone. If somebody is upset, we aim to resolve the situation fairly. If someone has done something wrong, we expect them to take responsibility for their actions and suggest a way to resolve the problem or upset that their behaviour has caused.

Restorative Practice Continuum

4.7 At Buckingham Park Primary School, we believe it is best to resolve conflict by involving all members. Wherever possible, staff should use restorative questions and our responses to behaviours should involve building or restoring relationships. The following continuum will be used by staff when managing consequences for an incident. Much of the work carried out to address behaviour should be accomplished by working within the informal end of the spectrum (see appendix 4).
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5. Therapeutic Approach

5.1 Our therapeutic approach to managing behaviour comes from our belief that children learn best when they feel safe, calm, happy and are able to self-regulate their emotions. At Buckingham Park Primary School, we value prosocial behaviour and all adults work collaboratively in this approach (see appendix 5).

Relationships

5.2 Therapeutic Thinking starts with building caring and empathetic relationships, where staff know the children well and treat them as individuals. It also involves the creation of a positive classroom by providing a calm and safe learning environment, so that children feel more secure and are better able to regulate their emotions.

5.3 All staff are responsible for promoting a positive school culture and climate that fosters collaboration, inclusion, kindness, respect and empathy for all members of the school community. Staff actively seek opportunities throughout the school day to develop relationships with pupils.

5.4 Developing a positive relationship with pupils, may include:

· Greeting children in the morning/at the start of lessons
· Communicating expectations of behaviour in ways other than verbally (e.g. visual cues, actions, proximity in standing position, positive redirection and reinforcement)
· Highlighting and promoting good behaviour
· Concluding the day positively and starting the next day afresh, wherever possible
· Using positive reinforcement and narrating the positive
· Identifying children on task/ ‘being their best’/ ‘being kind’
· Identifying children who are being EPICC (Empathy, perseverance, independence, creativity, collaboration)
5.5 Staff must be fair and consistent with every child, considering their individual needs. Sometimes, staff may need to explain a consequence to the pupils to empower them to make the right choice in the future, and to ensure the safety of all.

5.6 Appropriate and reasonable adjustments may be made when issuing consequences for SEND pupils. Consistent and clear language/visuals will be used when acknowledging social behaviour and addressing unsocial behaviour.

6. Types of Behaviour

Prosocial Behaviours

6.1 Prosocial behaviour is characterised by a concern for the rights, feelings and welfare of other people. It relates to behaviour which is positive, helpful and intended to promote social acceptance. Prosocial behaviour can be defined as the ‘absence’ of antisocial behaviour. Prosocial behaviours are promoted through our school rules, known as The Buckingham B’s:
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The Buckingham B’s

Be kind

Be safe

Be your best





	
	
	
	
	• Offering to help
	

	
	
	
	
	• Asking others how they are
	

	
	
	
	
	• Saying good morning and good bye
	

	
	Being kind
	
	
	• Welcoming others to join your game
	

	
	
	
	
	• Being inclusive
	

	
	
	
	
	
	

	
	
	
	
	• Smiling
	

	
	
	
	
	• Sharing/ taking turns
	

	
	
	
	
	• Holding the door
	

	
	
	
	
	• Walking around the school
	

	
	
	
	
	• Lining up- single, silent, straight
	

	
	
	
	
	• Looking around you
	

	
	Being safe
	
	
	• Being aware of your body and your actions, e.g.
	

	
	
	
	
	swinging arms, legs, bags
	

	
	
	
	
	
	

	
	
	
	
	• Being calm
	

	
	
	
	
	• Listening to instructions
	

	
	
	
	
	• Sitting properly
	

	
	
	
	
	• Using resources sensibly
	

	
	
	
	
	• Trying hard
	

	
	Being your best
	
	
	• Aiming high
	

	
	
	
	
	• Taking pride in yourself and your work
	

	
	
	
	
	• Listening to others when they are talking
	

	
	
	
	
	• Being responsible
	

	
	
	
	
	• Being EPICC
	


The Buckingham B’s are displayed in all classrooms and are frequently referred to. All behaviour systems and restorative conversations link back to the Buckingham B’s. The behaviour curriculum is re-visited termly in class and assemblies (see appendix 6).

Prosocial feelings

6.2 We understand that:

Positive experiences create positive feelings.

Positive feelings create positive behaviour

(Therapeutic Thinking Ltd, 2022)

Therefore, in order support our children to engage in prosocial behaviours, we create positive experiences for them, to help them develop prosocial feelings such as those listed below:
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Liked Loved Respected
Involved Included Comfortable
Motivated Safe Encouraged
Able Brave Curious
Capable Valued Secure

Relaxed Hopeful Optimistic
Calm Trusting  Determined
Tolerant Needed Kind
Inquisitive Happy Absorbed
Playful Proud Enthusiastic
Supported ~ Wanted Understood




(Therapeutic Thinking Ltd, 2022)

Difficult Behaviours

6.3 Behaviours that are antisocial, but not dangerous. The child has insufficient motivation to modify their behaviour to please other people (see appendix 7). They deliberately avoid to behave in a social manner in the company of others. This may involve:

· Leaving a desk without permission
· Leaving the carpet during input without permission
· Talking whilst others are talking
· Playing/fiddling with/inappropriate use of equipment
· Damaging or scribbling work
· Refusing to complete work
· Refusing to engage in group tasks
Antisocial Behaviours

6.4 Antisocial behaviour involves behaviour that causes harm to an individual, a group, to the community or to the environment; it is likely to cause injury, harassment, alarm or distress. Antisocial Behaviours involve:

	Antisocial behaviours
	Dangerous antisocial behaviours

	• Aggressively shouting
	• Leaving the school building

	• Calling out in order to disrupt the class
	• Leaving the premises

	• Continuing to interrupt
	• Spitting directly at another

	• Swearing
	• Pushing aggressively

	• Answering back/ mimicking
	• Scratching

	• Name calling
	• Pinching


	• Lying
	• Hair pulling

	• Distracting and/or disrupting others’ learning
	• Hitting

	• Throwing small equipment
	• Kicking

	• Leaving the classroom without permission
	• Fighting

	• Damage to property/pushing over furniture
	• Biting

	• Stealing
	• Refusing to carry out an adult’s request

	• Interfering with the property of others
	• Punching

	
	• Throwing furniture

	
	• Physical or verbal bullying

	
	• Climbing on furniture


*Staff will consider the age and stage of each child when determining the nature of the behaviour

*We recognise that some behaviours may be conscious (chosen), whilst others may be subconscious (an unplanned reaction) - see appendix 7.

6.5 The safety of our children is paramount in all situations. If a child’s behaviour endangers the safety of others, the class teacher will stop the activity and prevent the child from taking part for at least the rest of that session.

6.6 When addressing the class, staff may use pre-agreed scripts to restore a calm, safe and supportive environment in which all children can learn and thrive (see appendix 8).

7. School Systems and Social Norms

7.1 At Buckingham Park Primary School, all children and adults are expected to treat each other with respect. High standards of behaviour, positive relationships and predictability help make our school a safe place for everyone and help to create an environment in which purposeful education can take place. The values below are at the heart of everything we do. They reflect the qualities that staff and governors want the children to develop and display in their everyday life.
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7.2 Key to the ethos of the school is preparing children for life in modern day Britain. In school and their future workplace, the children will be working alongside peers and colleagues of different race, religion, gender, age, disability and sexual orientation. We teach the children about these being the protected characteristics as set out in the Equalities Act 2010. We aim for a fully inclusive curriculum and to teach children to recognise, accept and understand difference. We accept the views of others, even if we disagree, and express our views in a kind and respectful way.

Within our school, there are no outsiders and we all belong to the Buckingham Park community.
Rewards

7.3 As a school, we aim to promote and support pupils to engage in prosocial behaviours and self-regulation.

Our vision is for our children to intrinsically recognise the merit in making positive behaviour choices.

7.4 We support pupils to engage in prosocial behaviours in the following ways:

· Regular verbal praise and feedback to reinforce positive behaviour
· School value certificates
· ‘Caught being kind’ certificates
· ‘Caught being my best’ certificates
· ‘Good news’ cards
· Communicating praise to parents via phone call or postcards home
· Showing work to other classes
· Visiting the head teacher and deputy head teacher for work to be displayed in the recognition frames
· Receiving certificates in Friday celebration assembly based on our school values
· Taking the class mascot home for the weekend
· Giving key roles and responsibilities such as kindness champions and supporting admin jobs
· Taking work home to show
· Class specific rewards, including: marbles, table points, sitting in the book corner, front of the line
Logical Consequences

7.5 Positive redirection and reinforcement is the primary means to encourage prosocial behaviour. However, it may be necessary to employ logical consequences to ensure a safe and predictable environment.

7.6 When a member of school staff becomes aware of unsocial or antisocial behaviour, they should respond in a consistent, fair and proportionate manner, so pupils know with certainty that reflection will take place and be responded to accordingly.

7.7 The developmental age and specific needs of the child will be considered when deciding appropriate consequences, as will the child’s physical and emotional state at the time. We recognise that a ‘one size fits all’ approach is not appropriate for our children, and this should be kept in mind when deciding upon an appropriate logical consequence.

7.8 A logical consequence can be thought of as a ’natural’ consequence. For example, if a child refuses to wear a coat, they are likely to feel cold or get wet. Talking to the children about logical/natural consequences, can help them make informed choices (see appendix 9).

Reflection time

7.9 After a restorative investigation has taken place:

· Consequences will only follow when the child is regulated and able to reflect upon their behaviour; however, this will ideally be during the same day as the behaviour occurred
· A restorative conversation or ‘Reflection Record’ (see appendix 10) will be completed as soon as possible. It will first focus on the child’s own feelings. Then, if appropriate, move to discuss how the other child/person may have felt and the impact it had
· Logical consequences include making up time for lost learning, further reflection time or reparation time, where the person that has been affected by the child’s action is the focus, and actions are taken to repair the relationship. This can be in the form of verbal, written, picture, or an action
· Alongside consequences, teachers will carry out investigative and evaluative work to understand the reason behind a behaviour, or why patterns in behaviour continue to occur. This will be considered when supporting children and issuing further consequences
· If the context is repeatedly problematic, the child will work with an adult to ensure subsequent participation can be successful, e.g. social stories, having reduced time with others, supervision or not taking part in the activity
Pupils support following a consequence

7.10 Following a consequence, the school will consider strategies to help the pupil to understand how to improve their behaviour and meet the expectations of the school.

This could include measures like:

· Deliver an evidence-based PSRHE curriculum that includes the teaching of social and emotional skills
· Deliver preventative and early intervention evidence-based support programmes
· Involve parents/carers in review meetings
· A conversation with the class teacher or key adult to restore relationships and set the tone for moving forward
· Regular contact with a named LSA or pastoral support worker, such as the school Counsellor
· An adjustment to the School Support Plan (SSP)
· A Therapeutic Support Plan with personalised behaviour goals
· Reintegration meetings following a period of suspension
· A Pastoral Support Plan (PSP) for children who may be at risk of exclusion
7.11 As soon as an adult sees the child behaving appropriately after the event, they will acknowledge their change in choice positively.
8. Behaviour Curriculum

8.1 We recognise that every child comes with a different set of experiences and expectations. We aim to make expectations explicit so children know what is expected of them. Teachers will see the benefit of linking all areas of learning back to forms and expectations of behaviour so that children can gain a deep understanding of how behaviour impacts learning and relationships.

Routines

8.2 All staff establish clear routines for behaviour with their class in order to create a calm, safe learning environment. Routines are used to teach and reinforce the behaviours expected of all children. Repeated practices promote the values of the school, positive behavioural norms, and certainty on the consequences of unsocial or antisocial behaviour. Any aspect of behaviour expected from children should be made into a commonly understood routine. These routines are simple for everyone to understand and follow.

8.3 Staff revise, re-practice and revisit routines and rules termly to ensure that they are maintained both in and outside of the classroom. Adjustments are made to routines for children with additional needs, where appropriate and reasonable, to ensure all children are able to meet behavioural expectations. (See appendix 11).

8.4 To gain attention from the class, a teacher will say: ‘3,2,1 STOP’. In our school, this means:

· Silent voices
· Empty hands (fidget free)
· Eyes on the speaker
8.5 Children also contribute to, and agree to abide by, a classroom charter which is devised at the start of each academic year and is displayed on the wall of the classroom. In this way, every child knows the standard of behaviour that we expect in our school.

8.6 Children should be presented with an appropriate and planned limited choice. We refer to ‘positive’ choices (which lead to - often intrinsic - rewards) rather than a ‘disappointing’ choice (which leads to consequences).

8.7 Below is a list of the following expectations around the school:

In lessons

· All children listening, learning and on task
· Silent transitions to maximise learning time i.e. 1,2,3 silent signals (1 = stand, 2 = move, 3 = sit), giving out and taking in of books
· Children taking responsibility for their learning
· Responding to teacher signal ‘3, 2, 1 STOP’
· Effective, focused partner talk about learning
· Empty hands (fidget free)
· Helping tidy and being tidy
· Staying in seats during lessons when necessary
Walking around the school

· SSS – single, straight, silent
· Picking up litter/coats
· Respecting displays
· Facing the front
· Keeping on the left
At playtime and lunchtime

· Engaged in safe play - managing risk appropriately
· Manners – saying please and thank you to staff and peers
· Being empathetic
· Being inclusive
· Using kind and positive language
· Having good table manners
· Using the resources respectfully, keeping them tidy and proactively tidying at the end of the game
On trips

· Listening to adults

· Representing Buckingham Park Primary School

· Staying in pairs

· Being mindful of the public and respectful towards others

· Sensible and smart

· Enthusiastic and curious

· Polite

In assembly

· Showing engagement through respectful listening
· Empty hands (fidget free)
· SSS – single, straight, silent when entering and exiting
To and from school

· Safe use of mobile phones (Year 5 and 6)
· Being mindful of the public and respectful towards them and their property
· Polite
· Safe crossing of roads
· Respectful walking on pavements
8. Child-On-Child Abuse

9.1 There is no legal definition of bullying. However, it’s usually defined as behaviour that is:

· Repeated
· Intended to hurt someone either physically or emotionally
· Often aimed at certain groups, for example because of race, religion, gender or sexual orientation
It takes many forms and can include :
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Direct or indirect verbal

Cyber-bullying

DEFINITION
Being unfriendly, excluding, tormenting

Hitting, kicking, pushing, taking another's
belongings, any use of violence

Racial taunts, graffifi, gestures

Explicit sexual remarks, display of sexual
material, sexual gestures, unwanted physical
attention, comments about sexual reputation or
performance, or inappropriate touching

Name-caling, sarcasm, spreading rumours,
teasing

Bullying that takes place oniine, such as through
social networking sites, messaging apps or
gaming sites




*If you think your child is experiencing child-on-child abuse, please see our antibullying policy.

10.Roles and Responsibilities

The Governing Board

10.1 The governing board is responsible for:

· Reviewing and approving the written statement of behaviour principles (see appendix 13)
· Reviewing this behaviour policy in conjunction with the headteacher
· Monitoring the policy’s effectiveness
· Holding the headteacher to account for its implementation
The Headteacher

10.2 The headteacher is responsible for:

· Reviewing this policy in conjunction with the governing board
· Giving due consideration to the school’s statement of behaviour principles (see appendix 13)
· Approving this policy
· Ensuring that the school environment encourages positive behaviour
· Ensuring that staff deal effectively with unsocial and antisocial behaviour
· Monitoring that the policy is implemented by staff consistently
· Ensuring that all staff understand the behavioural expectations and the importance of maintaining them
· Providing new staff with a clear induction into the school’s behavioural culture to ensure they understand its rules and routines, and how best to support all children to participate fully
· Offering appropriate training in our behaviour curriculum, and the impact of special educational needs and disabilities (SEND) and mental health needs on behaviour, to any staff who require it, so they can fulfil their duties set out in this policy
· Ensuring this policy works alongside the safeguarding policy to offer children both consequences and support when necessary
· Ensuring that the data from the behaviour report is reviewed regularly, to make sure that no groups of pupils are being disproportionately impacted by this policy
Teachers and staff

10.3 Staff are responsible for:

· Creating a calm and safe environment for pupils
· Communicating the school’s expectations, routines, values and standards through teaching a consistent behaviour curriculum
· Revising the Buckingham B’s and routines termly with class
· Modelling expected behaviour and building positive relationships
· Establishing and maintaining clear boundaries of acceptable pupil behaviour
· Implementing the behaviour policy consistently
· Providing a personalised approach to the specific behavioural needs of particular children
· Considering the impact of their own behaviour on the school culture and how they can uphold school rules and expectations
· Recording behaviour incidents and reflection records promptly on CPOMs
· Challenging children to meet the school’s expectations
· Being professionally curious and investigating incidents of unsocial or antisocial behaviour thoroughly, seeking patterns and potential underlying causes
· Work as part of a team to communicate concerns of serious or repetitive behaviour, and create any potential subsequent therapeutic support plans or risk assessments
· Communicate concerns with parents (appendix 14)
The senior leadership team (SLT) will support staff in responding to behaviour incidents

Parents and Carers

10.4 Parents and carers, where possible, should:

· Get to know the school’s behaviour policy and reinforce it at home where appropriate
· Support their child in adhering to the school’s behaviour policy
· Inform the school of any changes in circumstances that may affect their child’s behaviour
· Discuss any behavioural concerns with the class teacher promptly
· Take part in any pastoral work following unsocial or antisocial behaviour (for example, attending reviews of specific behaviour interventions)
· Raise any concerns about the management of behaviour with the school directly, while continuing to work in partnership with the school
· Take part in the life of the school and its culture
The school will endeavour to build a positive relationship with parents and carers by keeping them informed about developments in their child's behaviour and the school’s policy, and working in collaboration with them to support positive behaviour.

Children

10.5 Children will be made aware of the following during their induction into the behaviour culture and revisited at least half termly and as and when needs arise:

· The expected standard of behaviour they should be displaying at school
· That they have a duty to behave in a way that supports our Buckingham B’s and school values
· The school’s routines
· The rewards they can earn, and the potential logical consequences they may have in response to unsocial or antisocial behaviours
· To make reparations and restorations following an incident of antisocial behaviour
· The pastoral support that is available to them to help them
11.Safeguarding

11.1 The school recognises that changes in behaviour may be an indicator that a pupil needs help or protection.

11.2 We will consider whether a pupil’s misbehaviour may be linked to them suffering, or being likely to suffer, significant harm.

11.3 Where this may be the case, we will follow our child protection and safeguarding policy, and consider whether pastoral support, an early help intervention or a referral to children’s social care is appropriate.

Please refer to our child protection and safeguarding policy for more information.

Reasonable force

11.4 Reasonable force covers a range of interventions that involve physical contact with pupils. All members of staff have a duty to use reasonable force, in the following circumstances, to prevent a pupil from:

· Causing disorder
· Hurting themselves or others
· Damaging property
· Committing an offence
11.5 Incidents of reasonable force must:

· Always be used as a last resort
· Be applied using the minimum amount of force and for the minimum amount of time possible
· Be used in a way that maintains the safety and dignity of all concerned
· Never be used as a form of punishment
· Be recorded and reported to parents/carers
When considering using reasonable force, staff should, in considering the risks, carefully recognise any specific vulnerabilities of the pupil, including SEND, mental health needs or medical conditions.

12.Suspension and Permanent Exclusion

12.1 The school can use suspension and permanent exclusion in response to serious incidents or in response to persistent antisocial behaviour which has not improved following in-school consequences and interventions.

12.2 The decision to suspend or exclude will be made by the headteacher and only as a last resort.

Please refer to our exclusions policy for more information.

13.Responding to antisocial behaviour from pupils with SEND

Recognising the impact of SEND on behaviour

13.1 The school recognises that children’s behaviour may be impacted by a special educational need or disability (SEND).

13.2 When incidents arise, we will consider them in relation to a pupil’s SEND, although we recognise that not every incident of antisocial behaviour will be connected to their SEND. Decisions on whether a pupil’s SEND had an impact on an incident will be made on a case-by-case basis.

13.3 When dealing with incidents from children with SEND, especially where their SEND affects their behaviour, the school will balance their legal duties when making decisions about enforcing the behaviour policy. The legal duties include:

· Taking reasonable steps to avoid any substantial disadvantage to a disabled pupil being caused by the school’s policies or practices (Equality Act 2010)
· Using our best endeavours to meet the needs of children with SEND (Children and Families Act 2014)
· If a child has an Education, Health and Care (EHC) plan, the provisions set out in that plan must be secured and the school must co-operate with the local authority and other bodies
13.4 As part of meeting these duties, the school will anticipate, as far as possible, all likely triggers of antisocial behaviour, and put in place support to prevent these from occurring. Any preventative measures will consider the specific circumstances and requirements of the child concerned.

13.5 Our proactive approach to anticipating and removing causes for unsocial and antisocial behaviour may include:

· Short, planned movement breaks for a child with SEND who finds it difficult to sit still for long
· Adjusting seating plans to allow a child with visual or hearing impairment to sit in sight of the teacher
· Adjusting uniform requirements for a child with sensory issues
· Training for staff in understanding conditions such as autism
· Use of separation spaces (sensory spaces such as, the Nest, the woodland area, outdoor environment, the library) where children can regulate their emotions during a moment of sensory overload
Adapting consequences for children with SEND

13.6 When considering a consequence for children with SEND, the school will consider:

· Was the pupil unable to understand the rule or instruction?
· Was the pupil unable to act differently at the time as a result of their SEND?
· Is the pupil likely to behave aggressively due to their particular SEND?
If the answer to any of these questions is ‘yes’, it may be unlawful for the school to apply consequences to the child for the behaviour.

13.7 The school will then assess if it is appropriate to use a consequence and if so, whether any reasonable adjustments need to be made to the consequence.

13.8 In accordance with the Special Educational Needs and Disabilities Code of Practice (2005), the school follows an 'Assess, Plan, Do, Review' (APDR) approach to supporting children with SEND. Where children with SEND display anti-social behaviour as a symptom of their needs, adaptations for support are put in place, with regular reviews by the teacher and/or SENCo on their impact.

14. Training

14.1 As part of their induction process and ongoing CPD, our staff are provided with regular training on:

· The needs of the pupils at the school
· How SEND and mental health needs can impact behaviour
Our behaviour curriculum will also form part of continuing professional development (CPD) and is logged internally.

15.Monitoring Arrangements

Monitoring and evaluating behaviour

15.1 The school will collect data on the following:

· Behavioural incidents
· Attendance, permanent exclusions and suspensions
· Use of pupil support units, off-site agencies and managed moves
· Perceptions and experiences of the school behaviour culture for staff, pupils, governors, and other stakeholders (via anonymous surveys)
The data will be analysed regularly by the SLT/DSL team and termly by the Governors

15.2 The school will use the results of this analysis to make sure it is meeting its duties under the Equality Act 2010. If any trends or disparities between groups of pupils are identified by this analysis, the school will review its policies to tackle them.
Monitoring this policy

15.3 This behaviour policy will be reviewed by the headteacher and at least annually, or more frequently, if needed, to address findings from the regular monitoring of the behaviour data. At each review, the policy will be approved by the Headteacher.

15.4 The written statement of behaviour principles will be reviewed and approved by the full governing board annually

16.Links with other Policies

This behaviour policy is linked to the following policies:
· Exclusions policy
· Child protection and safeguarding policy
· Positive Handling/ Physical Restraint policy
· Anti-bullying Policy
· Play Policy
· Uniform Policy

Appendices

Appendix 1

Restorative approach

In a rules-led system, the tendency is for the teacher to tell the child what they have done wrong, and how they will be punished for it. However, in such a system, children do not learn about the responsibility they had in that situation and how it affected other people, because it is an adult who has intervened and told them what they have done wrong. Restorative practice, on the other hand, involves helping the child think through their behaviour, its consequences and what they can do to make it better.

Appendix 2
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Equity is about meeting a need. In practice, this may look like: additional resources, differentiated experiences, appropriate interventions, or differentiated learning that will enable a child to become as equal as is possible.

Good equity results in equality.

Appendix 3

Restorative conversation cards
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What has happened? Has this happened before? What has happened? Has this happened before?

How has this made people feel? What were you thinking at the time?
How can we make this right? How has this made people feel?
Next time, we will... How can we make this right?

How can we do things differently in the future?




Appendix 4

Restorative Continuum

We recognise that most behaviour can addressed by working within the informal end of the spectrum – not every incident requires a reflection record to be completed.
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Whilst staff are encouraged to use their professional judgement to decide how best to respond, there are some listed examples below on how different behaviours may be responded to using the continuum:

Reflection on feeling and behaviour – these essentially are gentle reminders which may happen around the school

· Walking on the wrong side of the corridor
· Running inside the building
· Facing the wrong way
· Sitting sensibly (depending on adjustments for child)
· Presentation of work
· Single, Straight, Silent
· Fidget free (depending on adjustments for child)
· Interrupting
· Manners – please, thank you, asking how someone is feeling, holding the door open for others
· Misuse of equipment
Restorative conversation with those involved – when one’s unsocial behaviour impacts the feelings of another. This may occur when dealing with a playtime incident or friendship issues, such as:

· A disagreement/upset between children
· Dealing with situations that are seen as unfair or there is an appeared injustice
· Unkind behaviour towards one another
· Dangerous games/ rough play
Complete reflection record – this may be on occasions where, despite having reflection time and/or restorative conversations, a child’s unsocial behaviour continues to persist, or if they have displayed an antisocial behaviour on one occasion

Impromptu conference with SLT – for persistent antisocial behaviours and dangerous antisocial behaviours

Formal conference with parent/carer – for persistent dangerous antisocial behaviours

Appendix 5

Therapeutic Thinking

An approach to behaviour that prioritises the prosocial feelings of everyone within the dynamic. When we use a therapeutic approach, we:

· Analyse behaviour rather than moralise about it
· Look for the root causes from feelings and experiences, being curious and investigative
· Model therapeutic practices with all children, adults in school and parents or visitors from outside
· Choose language carefully
· Invest in relationships
· Provide positive reinforcement
Appendix 6

The Buckingham B’s
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Appendix 7

Subconscious behaviour is a result of the child being unable to behave in a different way or self-regulate. Their behaviour is a subconscious reaction to an experience or a feeling.
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Conscious behaviour is a result of a child being unwilling to behave in a different way or self-regulate. The child behaves that way in order to achieve a certain motive. For example, ‘I know what you are going to do to try to stop me and I’ll accept your consequences because it doesn’t make me feel as bad as this is right now.

Appendix 8

De- escalation Script

Any element of this scripts can be chosen as an appropriate response to the behaviour presented by the student. The de-escalation script is designed to remove heat from a situation and create space and time. It can also help the teacher highlight those who are displaying prosocial behaviours.

· I can see something has happened
· I am here to help
· Talk and I will listen
· Come with me and…
· I have noticed that..
· This is a reminder that…
· _____ is on task…
Appendix 9

Logical Consequences
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Logical consequences provide the child with the skills and incentives to behave differently when faced with the same set of circumstances reoccurring.

Appendix 10

Reflection Records
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*In most cases, these will be completed with an adult. The staff member will save and upload the reflection record to CPOMS and, if necessary, show the reflection record to the parent/career.

Appendix 11

Adaptations to support meeting behavioural expectations

Zones of regulation
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Restorative conversations
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Appendix 12

Creating partnerships with parents and carers

We endeavour to build positive relationships with parents and carers which are positive, supportive and based on trust. We aim to achieve this through:

· Effective communication
· Consulting parents/carers in relevant decision making
· Involving parents/carers in the life of the school
· Engaging parents/carers in pupils’ learning
· Supporting parents/carers in pupils’ learning
Through the use of phone calls, the class teacher can work with parents/carers in order to gain a better understanding of why a behaviour is occurring, and how they can support a child

We share the following guidance with teachers for this phone call:

· Check that this is an appropriate time for a call
· Explain what you have noticed/ witnessed (use evidence if appropriate)
· Be curious – has anything happened at home which has led to this behaviour?
· Explain the way in which pupil needs support
· Explain what the school will do to support the pupil
· Explain importance of working as a team
· Make a request or suggestion of parents
· Repeat back to the parent what you have agreed
· Report back to the parent to follow up and sustain the relationship
Definitions

Antisocial - Behaviour which causes harm to an individual and is likely to cause injury, alarm or distress the environment

Conscious behaviour - unwilling to moderate or self-regulate

Dangerous behaviour - behaviour which will imminently result in injury to self or others, damage to property or behaviour that would be considered criminal if the person was the age of criminal responsibility, such as racist abuse

De-escalation script - de-escalation script is designed to remove heat from a situation and create space and time

Difficult behaviour - behaviours that are antisocial, but not dangerous

Emotional agency - being able to predict how you will feel as a result of experiences in the future and do what is necessary to protect yourself from antisocial experiences because you know how it will make you feel

Equality – affording people the same equal status, rights and opportunities

Equity – the differentiated measures to provide equal opportunities

Limited choice - limited choices often follow directly from positive phrases ‘Peter we are going inside, do you want to walk on your own or with me, on your own or with me, Peter?’

Logical consequence - a logical, explainable response to a pro-social or anti-social behaviour. A consequence is a logical or natural outcome of something occurring earlier. Logical responses to pro-social behaviour increases the value of that behaviour leading to the likelihood of this being repeated in all contexts. Logical responses to anti-social behaviour help children learn and develop prosocial behaviour enabling behaviour change.

Prosocial - Behaviour which is:

· Positive, helpful, and intended to promote social acceptance
· Characterised by a concern for the rights, feelings and welfare of others
· Beneficial to others and society
Restorative approach - an approach to inappropriate behaviour which puts repairing harm done to relationships and people over and above the need for assigning blame and dispensing punishment

Reward - a logical, explainable response to a pro-social behaviour. A reward is a prosocial consequence designed to help children learn and develop prosocial behaviour transferable to all contexts

Subconscious behaviour - unable to moderate or self-regulate

Therapeutic Thinking - an approach to behaviour that prioritises the prosocial feelings of everyone within the dynamic

2

